
 
 

Assessment Handbook 



Assessment Handbook 
Table of Contents 

 
 
 
Overview of Assessment System ...............................................................................................................................................................1 

The Conceptual Framework .....................................................................................................................................................................2 

State and National Standards ...................................................................................................................................................................5 

Alignment of INTASC/NBPTS/CSTP ......................................................................................................................................................8 

Program Outcomes ..................................................................................................................................................................................10 

Institutional Standards and Expectations .............................................................................................................................................14 

Student Learning Outcomes ...................................................................................................................................................................16 

Individual Candidate Assessment ..........................................................................................................................................................18 

Initial Program Transition Point Assessments......................................................................................................................................19 

Advanced Program Transition Point Assessments ...............................................................................................................................23 

CLU School of Education Data Collection Plan....................................................................................................................................26 

 
 



 1 

Overview of Assessment System 
 
Assessment in higher education has been driven largely by external forces--federal and state agencies and legislative bodies, 
accrediting organizations, and professional associations.  While some of these stakeholders are more concerned with accountability, 
the primary purpose of assessment at California Lutheran University is program improvement, most importantly in the areas of 
teaching and learning.  Our assessment system, therefore is one that has been fashioned to allow us to: 
 

• Gather purposeful data; 
• Review, discuss, and reflect upon that data; 
• Make informed decisions; and 
• Enact meaningful change to continually improve what we do.   

 
As a community of reflective, principled professional educators in the School of Education at California Lutheran University, we 
believe in meaningful, systematic, continuous assessment of curriculum development and delivery, program delivery, faculty 
performance, candidate learning and overall unit performance. We are committed to using our assessments to promote the professional 
growth of both our candidates and faculty; to limit candidates’ progression, when necessary, in professional education programs; and 
to revise our programs as appropriate. As such, the CLU Assessment Plan is based on the shared values reflected in the Conceptual 
Framework and links the performance of the CLU candidates to national, state, and professional standards.  
 
The CLU School of Education Assessment System has been designed to assess and give us information about the following: 
 

• The performance of education candidates as they enter and progress through preparation programs and assume their positions 
in the field;  

• The performance and productivity of faculty who contribute to the development of professional educators;  
• The viability, performance, and impact of specific programs within the School of Education; and  
• The overall performance of the School of Education as a unit.   

 
The assessment system is a dynamic, multi-faceted endeavor that is based on a belief that learning and assessment are interrelated and 
that the results of assessment can inform decision-making.   
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All School of Education assessments are informed by the following sources: 
 

• The Conceptual Framework developed and subscribed to by the School of Education candidates, faculty, graduates, and 
educational partners;  

• State and National Standards, which include standards established by the California Commission on Teacher Credentialing for 
programs leading to a recommendation for a credential, also corresponding to National Standards; content standards for K-12 
students; and Curriculum Frameworks adopted by the State Board of Education;  

• Institutional Standards, or standards and expectations for the School of Education as an academic unit and for programs within 
the unit. These expectations include expectations for faculty and candidate performance that are aligned with institutional goals 
and learning outcomes; 

• Program outcomes or broad goals that have been developed by faculty consensus to represent the key learning outcomes for 
each program.  These program outcomes are derived from state and national standards and are consistent with the principles 
espoused in the Conceptual Framework.   

• Student Learning Outcomes for our candidates that include:  1) university-wide student learning outcomes established by CLU 
faculty; 2) program-specific learning outcomes; and 3) individual course-specific learning outcomes specified in each course 
syllabus.   
 

Each of the five sources is described in detail below.   
 
The Conceptual Framework 
 
The initial development of our assessment system began with the development of a Conceptual Framework, first adopted in 1999, and, 
with minor modifications, has continued to guide our work until the present time.   Our Conceptual Framework guided our mission 
and commits us to the development of reflective, principled educators who STRIVE to:   
 

Serve as mentors and models for moral and ethical leadership 
Think critically to connect theory with practice 
Respect all individuals 
Include and respond to the needs of all learners 
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Value diversity 
Empower individuals to participate in educational growth and change 
 

The Conceptual Framework also includes the ACTION statement that commits us to engagement in:   
 

Active learning 
Collaboration and connections  
Technology supported learning  
Inquiry and critical examination 
Ongoing reflection and development 
Nexus of theory, research and practice 
 

Our assessment system begins with the assessment of the elements of STRIVE that we have embedded in each course.  Each course 
syllabus identifies specific learning outcomes for candidates.   Each learning outcome in each course is then linked to one or more 
elements of STRIVE.  For example, one outcome might call for a combination of knowledge, skills, and dispositions that would 
require candidates to:   
 

• demonstrate knowledge of professional responsibilities related to personal, social, and emotional development of children and 
youth (STRIVE) 
 

This learning outcome (and the related course assignments) is designated as demonstrating that candidates meet the R (Respect all 
individuals), I, (Include and respond to the needs of all learners) and V (Value diversity) elements of STRIVE.  Scores on all related 
assignments then collectively help determine how well candidates are demonstrating knowledge, skills, and dispositions related to 
each particular element of STRIVE.   
 
In many of our programs, these assignments are enter and scored electronically, in the candidate’s portfolio.   
 
Each learning outcome of each course has been aligned with the elements of STRIVE for assessment purposes.  Each course learning 
outcome indicates which elements of STRIVE are addressed.   
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State and National Standards 
 
The following State Standards also guide our assessment planning: 
 

• Standards established by the California Commission on Teacher Credentialing (CCTC) for programs leading to a 
recommendation for a credential.  
 

• Content Standards adopted by the California State Board of Education to encourage the highest achievement of every student, 
by defining the knowledge, concepts, and skills that students should acquire at each grade level. 

 
• Curriculum Frameworks adopted by the State Board of Education as blueprints for organizing instruction so that every child 

meets or exceeds the content standards. ‘ 
 
The California Commission on Teacher Credentialing (CCTC) awards credentials and certificates on the basis of completion of 
programs that meet Standards for Educator Preparation and Standards for Educator Competence.  For each type of professional 
credential in education, the Commission has developed and adopted standards that are based upon recent research and the expert 
advice of many professional educators. Each standard specifies a level of quality and effectiveness that the Commission requires from 
programs offering academic and professional preparation in education. The Commission enforces its standards by evaluating approved 
programs across California through an objective process conducted by carefully selected and trained professional educators to ensure 
that the standards are applied consistently and rigorously. 
 
All credential programs at CLU are designed to meet the standards established by the California Commission on Teacher 
Credentialing in order to offer programs leading to a Credential.   Each program includes areas of candidate competence that must be 
assessed.  These expectations have been established in congruence with other state and national standards and are aligned with 
expectations for P-12 students. Each of our individual programs is approved first through a submission of program documentation and 
then subject to regular on-site peer reviews, conducted jointly with the National Council for Accreditation of Teacher Education 
(NCATE). 
 
The Commission on Teacher Credentialing has also established subject matter standards to guide the preparation of teachers.  These 
programs are traditionally housed within the academic disciplines. The California Standards were developed by content area 
specialists and teachers in the field.  Universities also submit documents to the CCTC to demonstrate how they meet the standards for 
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subject matter competence. Subject matter programs are very closely aligned with national standards developed by the learned 
societies and by the K-12 content standards.  Although single subject programs (for teachers at the secondary level) are still approved 
by the Commission, multiple subject programs do are not, since these programs do not meet the NCLB definition of a major in the 
subject area.  However, CLU continues to offer a Liberal Studies major for candidates intending to teach at the elementary level.   
 
California requires that candidate progress be assessed formatively at multiple points in the credential program, and summatively, at 
program completion.  Candidates may demonstrate subject matter competence through successful completion of an approved program 
or through passing a national test.   
 
Each program requires a capstone course that includes an assessment of the candidate’s knowledge of content.  Candidates generally 
are required to demonstrate their knowledge of subject matter as a condition of entry into a professional preparation program, or, in 
the case of CLU, before candidates are eligible to enter their methods courses.   
 
The California Commission on Teacher Credentialing has approved subject matter and professional programs at California Lutheran 
University that lead to the candidate outcomes that are expected to be taught in the program and measured in multiple ways at multiple 
points in time in a formative way, and form the basis of the summative evaluation at the point of exit from the program.   
 
The CCTC recently revised accreditation system includes a series of activities throughout a 7 year cycle. This system is built upon the 
foundation of ongoing data collection, analysis and program improvement done by each institution/program sponsor annually.  
Reports to the Commission and the Committee on Accreditation (COA) will provide information about improvement efforts based 
upon data and their relationships to both the Common and Program Standards. Activities that will involve the participation of the 
Committee on Accreditation (COA) are Biennial Reports, Program Assessment and Site Visits.  
 
Program Assessment is the feature of the accreditation system that asks institutions/program sponsors to report on their ongoing 
improvement efforts at the program level.  It is designed so that institutions/program sponsors mirror the reflective practices that are 
taught to candidates.  Program Assessment asks institutions/program sponsors to consider how they measure candidate competence 
and how those measures inform instruction, assessment and program design/implementation.  
 
The State established K-12 Content Standards and Curriculum Frameworks also form an important lens for our assessment work.  
These standards are meant to guide the implementation of the standards by specifying the design of instructional materials, 
curriculum, instruction, and professional development. The standards designate what to teach at specific grade levels, and this 
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framework provides guidelines and selected research-based approaches for implementing instruction to ensure optimal benefits for all 
students, including those with special learning needs (e.g., English learners, students who use African American vernacular English, 
students with learning disabilities and reading difficulties, and advanced learners).  
 
California Standards are closely related to national and professional standards for educators, such as those established by: 
 

The American School Counselor Association (ASCA) 
Council for Accreditation of Counseling and Related Educational Programs (CACREP)  
Council for Exceptional Children (CEC)  
Interstate School Leaders Licensure Consortium (ISSLAC)  
International Society for Technology in Education (ISTE)  
National Board for Professional Teaching Standards (NBPTS)  
Interstate New Teachers Assessment and Support Consortium (INTASC)  

 
State standards in California are informed by national and professional standards, and, most often, meet or exceed those expectations.   
For example, the California Standard for the Teaching Profession (CSTP) actually pre-dated the Interstate New Teachers Assessment 
and Support Consortium (INTASC) standards.  In fact, California was a co-founder of INTASC and was a strong contributor to the 
development of those standards.  The following table shows the alignment of both the INTASC Standards and National Board for 
Professional Teaching Core Propositions with the CSTP . 
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Alignment of the Interstate New Teachers Assessment and Support Consortium (INTASC) Standards and the National Board for Professional Teaching 

Standards (NBPTS) Core Propositions with the  
California Standards for the Teaching Profession (CSTP) 

 

INTASC Standards NBPTS Core Propositions CSTP 

1. The teacher understand central concepts, 
tools of inquiry, and structure of the 
discipline(s) he or she teaches and can create 
learning experiences that make these aspects of 
subject matter meaningful for students. 
 

2.  Teachers know the subjects they teach and 
how to teach those subjects to their students. 

3.  Understanding and organizing subject matter 
for student learning. 

2. The teacher understands how children learn 
and develop, and can provide learning 
experiences that support their intellectual, 
social, and personal development. 
 

1.  Teachers are committed to students and their 
learning. 

1.  Engaging and supporting students in 
learning. 

3. The teacher understands how students differ 
in their approaches to learning and creates 
instructional opportunities that are adapted to 
diverse learners. 

1.  Teachers are committed to students and their 
learning. 
3.  Teachers are responsible for managing and 
monitoring student learning. 

1.  Engaging and supporting students in 
learning. 

4. The teacher understands and uses a variety 
of instructional strategies and materials to 
encourage students’ development of critical 
thinking, problem solving, and performance 
skills. 

1.  Teachers are committed to students and their 
learning. 
2.  Teachers know the subjects they teach and 
how to teach those subjects to their students. 
3.  Teachers are responsible for managing and 
monitoring student learning. 

1.  Engaging and supporting students in 
learning. 
2. Creating and maintaining effective 
environments for student learning. 
3.  Understanding and organizing subject matter 
for student learning. 

5.  The teacher uses an understanding of 
individual and group motivation and behavior 
to create a learning environment that 
encourages positive social interaction, active 
engagement in learning, and self motivation. 
 

1.  Teachers are committed to students and their 
learning. 
3.  Teachers are responsible for managing and 
monitoring student learning. 
 
 

1.  Engaging and supporting students in learning 
2. Creating and maintaining effective 
environments for student learning 
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INTASC Standards NBPTS Core Propositions CSTP 

6.  The teacher uses knowledge of effective 
verbal, nonverbal, and media communication 
techniques to foster active inquiry, 
collaboration, and supportive interaction on the 
classroom. 

1.  Teachers are committed to students and their 
learning. 
 
2.  Teachers know the subjects they teach and 
how to teach those subjects to their students. 
 
3.  Teachers are responsible for managing and 
monitoring student learning. 

1.  Engaging and supporting students in 
learning. 
 
2. Creating and maintaining effective 
environments for student learning. 
 
3.  Understanding and organizing subject matter 
for student learning. 

7. The teacher plans instruction based upon 
knowledge of subject matter, students, the 
community, and curriculum goals. 

1.  Teachers are committed to students and their 
learning. 
2.  Teachers know the subjects they teach and 
how to teach those subjects to their students. 

4. Planning and designing learning experiences 
for all students. 

8. The teacher understands and uses formal and 
informal assessment strategies to evaluate and 
ensure the continuous intellectual social and 
physical development of the learner. 

1.  Teachers are committed to students and their 
learning. 

5.  Assessing student learning. 

9. The teacher is a reflective practitioner who 
continually evaluates the effects of his choices 
and actions on others (students, parents, and 
other professionals in the learning community) 
and who actively seeks out opportunities to 
grow professionally. 

4.  Teachers think systematically about their 
practice and learn from experience. 
5.  Teachers are members of learning 
communities. 

6.  Developing as a professional educator. 

10. The teacher fosters relationships with school 
colleagues, parents, and agencies in the larger 
community to support students’ learning and 
well-being. 

5.  Teachers are members of learning 
communities. 

1.  Engaging and supporting students in 
learning. 
4. Planning and designing learning experiences 
for all students. 
6.  Developing as a professional educator. 

 
Collaboratively developed by WestEd and National Board Resource Center at Stanford University 



 10 

Program Outcomes 
 

Each of the programs at California Lutheran University is guided by a specific set of expectations for students, or Program Outcomes.  
These outcomes are derived from the state standards for each credential program and from other institutional, state and national 
standards. Program documents (for approved credential programs) submitted to the California Commission on Teacher Credentialing 
describe in detail how the standards are met through coursework, fieldwork, and ongoing assessments of candidate progress.   
Candidate progress toward achieving these outcomes as reflective, principled educators is assessed at various benchmark points 
throughout the program and in a final assessment at time of completion and program exit. They also form the basis of evaluating the 
impact of our graduates in their professional roles. The candidate expectations for each of the program areas are listed below: 

Initial Level 
 

Reflective, Principled Teacher Preparation program graduates will be able to: 
• Make subject matter comprehensible to students 

  TPE 1: Specific Pedagogical Skills for Subject Matter Instruction 
• Assess Student Learning 

TPE 2:  Monitoring Student Learning During Instruction 
TPE 3:  Interpretation and Use of Assessments 

• Engage and support students in learning 
TPE 4:  Making Content Accessible 
TPE 5:  Student Engagement 
TPE 6:  Developmentally Appropriate Teaching Practices 
TPE 7:  Teaching English Learners 

• Plan instruction and design learning experiences for students 
TPE 8:  Learning about Students 
TPE 9:  Instructional Planning 

• Create and maintain effective environments for student learning 
TPE 10:  Instructional Time 
TPE 11:  Social Environment 

• Develop as a professional educator 
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TPE 12:  Professional, legal and ethical obligations 
TPE 13:  Professional Growth 

 
Note: Teacher credential program candidates are assessed using specific expectations for beginning teachers, known as Teacher 
Performance Expectations (TPEs).  Candidates in the M.Ed. portion of the program are assessed using broader level program goals 
corresponding to the California Standards for the Teaching Profession (CSTPs).  Candidate competencies in the TPEs are measured 
using the Teacher Performance Assessment (TPA).   
 
Reflective, Principled Special Education program graduates will be able to: 

1. Assess special needs student learning 
2. Plan instruction and design learning experiences for students with special needs 
3. Understand and organize subject matter knowledge for special needs students 
4. Create and maintain and support an effective environment for special needs students 
5. Engage and support all special needs students in learning 
6. Represent the different roles of a special educator, including interactions with parents and school staff 
7. Develop as a professional special education educator 

 
Reflective, Principled Deaf and Hard of Hearing teacher program graduates will be able to: 
 

1. Assess learning of students with hearing loss 
2. Plan instruction and design learning experiences for students with hearing loss 
3. Understand and organize subject matter knowledge for students with hearing loss 
4. Create and maintain an effective environment for students with hearing loss 
5. Engage and support all students with hearing loss in learning  
6. Represent the different roles of a deaf educator, including interactions with parents and school staff 
7. Develop as a professional educator for students with hearing loss 
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Advanced Level 
  

Reflective, Principled Counseling and Guidance program graduates will be able to: 
1. Design, implement, and evaluate standards-driven, comprehensive counseling and guidance programs in K-12 schools that are 

needs based 
2. Consult and collaborate with teachers, parents, and other professionals in order to solve student problems 
3. Advise students about their educational plans 
4. Advise students about their career plans 
5. Counsel students individually about their personal and social development 
6. Counsel students in groups about their personal/social and/or academic development 
7. Understand factors contributing to and methods and programs for preventing school failure 
8. Enlist knowledge of social and cultural influences that may act as a barrier to learning, and exhibit multicultural awareness and 

competency 
 

Reflective, Principled Curriculum and Instruction program graduates will be able to: 
1. Understand social and cultural influences that impact students' learning experiences and environment 
2. Use the most current and research-based teaching and assessment techniques to meet the educational needs of all students 
3. Use multiple sources of information and collaborate with resource persons in schools to solve problems and enhance learning 

environments for all students 
4. Design and implement new curricula usable in a variety of settings 
5. Reflect on their own professional practice and its effectiveness with a variety of students 
6. Participate in and/or lead collaborative curriculum development efforts and projects 
7. Develop professional self-efficacy, view one's self as an agent for change, able to evaluate new curricula and maintain 

professional dialog 
  

Reflective, Principled Educational Leadership program graduates will be educational leaders who promote the success of all 
students by: 
 

1. Facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared and supported 
by the school community 

2. Advocating, nurturing, and sustaining a school culture and instructional program conducive to student learning and staff 
professional growth 
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3. Ensuring management of the organization, operations, and resources for a safe, efficient, and effective learning environment 
4. Collaborating with families and community members, responding to diverse community interests and needs, and mobilizing 

community resources 
5. Modeling a personal code of ethics and developing professional leadership capacity 
6. Understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context 

 
Reflective, Principled K-12 Educational Leadership doctoral program graduates will be leaders who contribute to student success 
by: 
 

1. Modeling moral and ethical practice 
2. Leading organizational change in a diverse society 
3. Establishing a caring and collaborative learning community 
4. Supporting the principles of teaching and learning  
5. Utilizing the principles of effective administration and technology  
6. Evaluating the individual, organizational and societal contexts of education  
7. Designing research that addresses educational issues  

 
Reflective, Principled Higher Education Leadership doctoral program graduates will: 
 

1. Understand the historical, philosophical, and social context of higher education  
2. Facilitate the success of all students 
3. Enhance learning-centered practices across an institution 
4. Implement informed management practices 
5. Lead with intercultural maturity 
6. Use research to inform practice 
7. Provide leadership in the use of technology 
8. Lead in a moral and ethical way 
9. Lead with care and collaboration 

 



 14 

For the most part, we prefer to collect direct evidence of candidate performance.  Progress in meeting these goals is assessed through 
successful completion of coursework, fieldwork, and portfolio presentation, completion of thesis or research project, or 
comprehensive exams. The multiple sources of evidence used at various points to evaluate candidate progress include: 
 

• Academic records 
• Writing samples 
• Oral presentations 
• Demonstration of professional expertise in field settings 
• Portfolio evidence and artifacts 
• Group projects 
• Multimedia presentations 
• Cases and simulations 
• Teaching units 
• Interviews 
• Signature assignments 
• Course grades 
• Exams 

 
Once candidates have completed their program of study, we also assess the performance of candidates in the field through more 
indirect measures.  We do this by gathering feedback from them and from their employers about how well they perceive that they have 
been prepared for their professional roles.   
 
 
Institutional Standards and Expectations 
 
The institution is required to meet standards established by the Regional accreditation standards established by the Western 
Association of Schools and Colleges (WASC), one of six regional associations in the United States that accredit public and private 
schools, colleges and universities. The purpose of WASC is to ensure that an institution has the capacity (infrastructure, decision-
making processes and resources) and educational effectiveness (ability to deliver curriculum) to sustain itself.  
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The (WASC) Accrediting Commission recently reaffirmed the accreditation of California Lutheran University in Thousand Oaks.  In 
the final report, received by CLU on July 17, the commission commended the university for its continuous progress and commitment 
to building a comprehensive system of quality assurance and for the seriousness with which the university community was engaged in 
the entire accreditation review process.   The team further found that issues of diversity, quality of graduate programs and the 
assessment of student learning have been addressed in a meaningful and in-depth manner by CLU.  The commission also commended 
the university’s effort to improve faculty compensation and its creation of a Center for Equality and Justice. The visiting team’s report 
also highlighted the Festival of Scholars program, where students present their scholarship to the CLU community, as “most 
impressive.”  
 
Recently, we have developed a more well-defined and rigorous process for program review at California Lutheran University. The 
purpose of CLU Academic Program Reviews is to encourage program improvement by documenting evidence about the extent to 
which students are meeting learning outcomes. The Program Review process and resulting Report acknowledge program strengths; 
seek ways of further enhancing the quality of a program; demonstrate educational effectiveness by assessing student learning; and 
provide data for informed decision-making. The Report is authored by program faculty with contributing support received from 
College/School Deans, the Associate Provost, Provost, Registrar, Institutional Research Officer, and the Director of Assessment and 
Educational Effectiveness. (See Program Review Handbook, 2008).   
 
In the School of Education, Program Review takes place concurrently with the CCTC/NCATE accreditation, for those programs being 
reviewed, and is a part of the self study conducted prior to the accreditation review.   
 
Other assessment information guides the work of the School of Education within the university context.  As a private university, the 
institution is heavily dependent on tuition for our operational budget.  Therefore, enrollment figures are carefully tracked, and 
enrollment over time impacts the allocation of resources.  Enrollment targets are established, and efforts are made to attract and retain 
a high quality candidate.  We collect assessment data to demonstrate the progress made by the School in meeting those expectations.   
 
The strategic planning process also provided guidance for our efforts to improve and to assess our progress.  The CLU Strategic Plan 
for 2020 is based on the following precepts and commits us to:  
 

• Demonstrate and promote dedication to excellence in everything we do — whether in academic, student, public or 
administrative programs — while achieving true distinction in selected academic and professional fields. 

• Sustain a culture of rigorous planning and assessment with systems that facilitate continuous review and prompt program 
innovation in keeping with the University's mission and opportunities. 
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• Express the Lutheran intellectual and spiritual heritage in higher education in a confident, articulate, and inclusive manner. 
• Foster superior governance and leadership among the Board of Regents, the administration and the faculty. 

 
University-wide expectations also guide expectations and strategic planning for the School of Education.  The School of Education 
has developed a plan for the unit that is consistent with the university plan.  An annual assessment of progress will be made.   
 
Expectations for faculty productivity and performance are also established at the university level.  Assessments of teaching by 
candidates and by peers form an important part of the review process for tenure and promotion.  Assessments of scholarly activity and 
of service to the institution and community also form an important part of the review.   
 
Student Learning Outcomes 
 
Three levels of learning outcomes for candidates guide our assessments as represented below:   
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At the University level, faculty developed CLU's institution-wide Student Learning Outcomes beginning in 2000. The Educational 
Objectives define three Core Commitments, our Learning Environment, 14 Student Learning Outcomes and definitions for each of the 
14 SLO's.  CLU’s Assessment System is an ongoing process in harmony with CLU’s Mission and Student Learning Outcomes and is 
informed by the Strategic Plan goals that guide academic and administration members to set targeted goals and systematically review 
progress towards achieving those goals. 
 
Briefly summarized, the CLU Student Learning Outcomes fall into three areas related to our mission (professional preparation, liberal 
learning, and character and leadership development) and are summarized below:   
 

CLU Learning Outcomes 
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Program learning outcomes are measured individually at the candidate level and collectively at the program level.  Assessments can 
give us information about: 
 

1) How well individual students are meeting the program goals or outcomes; and 
2) How well the program is performing.   

 
Program learning outcomes for each professional preparation in the School of Education were presented earlier.  These outcomes are 
important indicators of expectations for all candidates. 
 
Program learning outcomes also guide the development of course specific objectives or learning outcomes and expectations for what 
candidates will know and be able to do as a result of taking each individual course.  Candidate progress is assessed in that specific 
course in terms of the stated course learning outcomes.  Each professional preparation program has adopted specific course learning 
outcomes that are addressed every time the course is taught.  Those course outcomes are aligned with both the STRIVE elements and 
the  
 
Individual Candidate Assessment 
 
Candidate progress in meeting the expectations we have establishing for them based on the course, program, unit, university, state, and 
national standards.   
 
Progress is measured over time and specifically at key transition points in each program.  The following table provides an summary of 
what evidence is use to inform those assessments.  
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Unit Assessment System: Transition Point Assessments 
 

Initial Program Transition Point Assessments 
 

Initial 
Programs 

Admission Entry to Clinical Practice Exit from Clinical Practice Program Completion After Program 
Completion 

Multiple and 
Single Subject 
with  
BCLAD, Intern 
and Integrated 
Options 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Bachelor’s degree:  
(except integrated 
program- first cohort  
to complete in 2011) 
 
2.7 GPA 
Personal Statement, 
Interview, Letters of 
Recommendation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3.00 GPA, GRE  

Complete Foundations 
Courses EDTP 500, 501, 
508 with grades of B or 
higher.  
 
Verify Subject Matter 
Competency 
Hold Certificate of 
Clearance 
Pass CBEST and US 
Constitution requirement 
 
Complete EDTP 520/530, 
521/531, 522/532 with 
grades of B or higher; EDTP 
511/513 w/a grade of P 
including Clues B&C, 
Assessment of Growth and 
Goals aligned to STRIVE;  
 
Successful completion of 
Intro Student Teaching with 
a score of 33 or better on 
final evaluation; Pass TPA 1 
and TPA 2 w/a score of 3 or 
higher. 
 
 
 
 

Develop and implement 
lesson plans for 4 week take 
over (MS) or 3 periods a 
day (SS); Completion of 
EDTP 525/535 with a grade 
of B or higher.  
 
Pass EDTP 512/514 
Including Clues D 
Assessment of Growth and 
Goals aligned to STRIVE; 
 
Successful student teaching 
with score of 44 points or 
better on final evaluation.  
 
Successful completion of 
TPA 3 and TPA 4 w/a score 
of 3 or higher. 

Pass the State Reading 
Instruction Competence 
Assessment (RICA). 
 
Complete the Technology 
Level 1 Requirement 
 
Complete the rubric scored 
Academic Exit Interview 
with the program director or 
academic advisor. 
 
Apply to the CCTC for the 
preliminary credential  
 
Complete the Exit Survey 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Alumni and 
Employer Surveys 
 
Focus Groups with 
Local Employers 
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Initial 

Programs 
Admission Entry to Clinical Practice Exit from Clinical Practice Program Completion After Program 

Completion 

 
Initial Credential 
With M.ED Option 
(3 additional 
courses) 
 
 
 

If intern option, must have 
offer of employment and 
apply for intern credential. 

For the M.ED: Hold a 
Preliminary or Clear 
Credential and a full time K-
12 teaching position. 
Complete EDTP 554 EDTP 
510; EDTP 599 with B or 
better and successfully 
present research at a public 
educational colloquium. 

Alumni and 
Employer Surveys 
 
Focus Groups with 
Local Employers 

Education 
Specialist     
(Special Ed) 
Mild/Moderate and  
Moderate/Severe, 
Level I and Level 
II 
 
(Level I Includes 
Intern Option) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Bachelor’s Degree, 
2.7 GPA, Rubric 
scored Personal 
Statement, 
Interview, Letters of 
Recommendation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Verify Subject Matter 
Competency 
Hold Certificate of  
Clearance 
Pass CBEST and US 
Constitution requirement 
 
Complete EDSP 549, EDTP 
500, EDTP 502, EDTP 506, 
EDGN 503, EDTP 500  
 
Additional courses: EDSP 
519, EDSP 520, EDSP 521, 
& EDSP 523 for M/M & 
M/S; EDSP 532, EDSP 
532A, EDSP 547A, & 
EDSP 534 I & II for M/M. 
 
EDSP 547C, EDSP 547 C/P 
and EDSP 547B, EDSP 542 
I and II for M/S credentials.   
 
Coursework must be grade 
B or higher with a P in the 
EDSP 534 I & II and EDSP 
542 I & II.  

Successfully complete 
EDSP 534 III & IV (M/M) 
or 547 (M/S) Student 
Teaching and the 
Assessment of Growth and 
Goals aligned to STRIVE. 

Pass the State Reading 
Instruction Competence 
Assessment (RICA). 
 
Complete a rubric scored 
Academic Exit Interview 
and Portfolio Defense with 
the program director or 
academic advisor. 
 
Apply to the CCTC for the 
preliminary credential  
 
Exit Survey 
 
 
 
 
 
 
 
 
 
 
 
 

Education Specialist     
(Special Ed) 
Mild/Moderate and  
Moderate/Severe, 
Level I and Level II 
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Initial 

Programs 
Admission Entry to Clinical Practice Exit from Clinical Practice Program Completion After Program 

Completion 

 
 
 
 
 
 
With M.S. in 
Special Education 
option 

 
 
 
 
 
3.00 GPA/GRE  
 

If intern option must have 
offer of employment and 
apply for intern credential. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
For the M.S.: Hold a 
Preliminary or Clear 
Credential and a full time K-
12 teaching position. 
Complete EDSP 510 EDSP 
599 with a grade of B or 
higher and present research 
at a public educational 
colloquium. 

 

Education 
Specialist 
Deaf & Hard of  
Hearing 
 
 
 
 
 
 
 
 
 
 
 
 

Bachelor’s Degree, 
GPA 2.7, Rubric 
scored Personal 
Statement , 
Interview, Letters of 
Recommendation 
 
Completion of 
EDTP 506, 521, 522 
or 572 & Course 
equivalent to Deaf 
Culture and 
American Sign 
Language 
GPA  3.0 GPA/GRE 
Scores 

Verify Subject Matter 
Competency 
Hold Certificate of 
Clearance 
Pass CBEST and US 
Constitution requirement 
 
 
 
 
 
 
 
 
 
 

Student teaching/ internship 
(classroom) with students 
who are deaf or hard of 
hearing –  
200 hrs. (EDDH 560) 
 
Clinical speech lab with 
students who are deaf or 
hard of hearing - 30 hrs. 
(EDDH 542) 

Pass the State Reading 
Instruction Competence 
Assessment (RICA). 
 
Complete a rubric scored 
Academic Exit Interview by 
the program director or 
academic advisor. 
 
 
Apply to the CCTC for the 
preliminary credential  
 
Exit Survey 
 
 

Alumni and 
Employer Surveys 
 
Focus Groups with 
Local Employers 
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Initial 

Programs 
Admission Entry to Clinical Practice Exit from Clinical Practice Program Completion After Program 

Completion 

 
 
 
With M.S. in 
Special Education 
option 

   
 
 
For the M.S.: Hold a 
Preliminary or Clear 
Credential and a full time K-
12 teaching position. 
Complete EDSP 510 Action 
Research and EDSP 599 
Classroom Based Research 
Project with a grade of B or 
higher and successfully 
present research at a public 
educational colloquium. 
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Advanced Program Transition Point Assessments 
 

Advanced 
Programs 

Admission Entry to Clinical Practice Exit from Clinical Practice Program Completion After Program 
Completion 

Education 
Specialist, Level II 
(M/M; M/S: DHH) 
 
 
 
 
 

Valid Preliminary 
Level I Education 
Specialist Credential  
GPA 3.0, Rubric 
scored Personal 
Statement, Reflective 
Essay, Interview & 
Letters of 
recommendation 
 

Completion of EDSP 533 A, or 
EDDH 553A Induction Plan 
Development 

Completion of EDSP 553B or 
EDDH 553B,Induction Plan 
Assessment of 45 hours of 
professional growth activities. 
 
 
 

Two years of successful service 
on Preliminary Level I 
credential 
Completion of designated 
Level II Coursework, a health 
education course, Adult, Child, 
Infant CPR, and a computer 
course 

Alumni and 
Employer Surveys 
 
Focus Groups with 
Local Employers 
 

Pupil Personnel 
Credential 
 
 
 
 
 
 
 
 
 
 
 
With MS in 
Counseling and 
Guidance option 
 
 

Bachelor’s Degree 
 
GPA 3.0, GRE 
scores, Rubric scored 
Personal Statement, 
Interview, & Letters 
of Recommendation 
 
 
 
 

Take CBEST,  
Certificate of Clearance or a 
California Teaching Credential 
 
Complete all pre-requisite 
classes (EDGN 504, EDCG 521, 
523, 524, 526, 527, and 529) 
with a 3.0 GPA and the 
Practicum EDCG 528 with a 
Pass.   
 
Intern Option: 
Pass CBEST, have offer of 
employment and apply for intern 
credential 

Successfully complete EDCG 
533 & 534, including 600 field 
work hours and 150 hours of 
direct contact with at least 10 
students racially different from 
the candidate.  Pass a summative 
evaluation in each course. 
 
 
 
 
 
 

Pass CBEST 
Successful completion of the 
48 unit program with 3.0 
average 
 
Complete Exit Interview 
(Rubric Scored) and Exit 
Survey 
 
 
 
 
 
 
For the M.S.:  Successful 
completion of a comprehensive 
exam or a thesis. 
 

Alumni and 
Employer Surveys 
 
Focus Groups with 
Local Employers 
 
 
 
 
 
 
 

Educational 
Leadership  
(Administrative 
Services 
Credential, Level I) 

GPA 3.0, GRE 
scores, 
Rubric scored 
Personal Statement, 
Interview, & Letters 

Admission to Program 
Teaching or Services Credential 
 
 
 

Completions of the following 
courses which have embedded 
clinical fieldwork with a 
minimum 3.00 GPA: 
EDLD 504, 564, 568, 570,  572, 

Teaching or Service Credential 
and three years of credentialed 
experience. 
 
Adjudicated Portfolio Defense 

Alumni and 
Employer Surveys 
 
Focus Groups with 
Local Employers 
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Advanced 
Programs 

Admission Entry to Clinical Practice Exit from Clinical Practice Program Completion After Program 
Completion 

 
 
 
 
 
 
 
MA in Educational 
Leadership option 
 
 
 
 
 
 

of Recommendation 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 

577, 580 
 
Completion of EDLD 599 A, B, 
& C for development of the  
Professional Development 
Portfolio  
 
 
 
 
 
 
 
 
 
 

with a minimum score of 3out 
of 5 possible. 
Exit Survey 
 
 
 
 
For the M.A.:  Successful 
completion with 3.0 average of 
Additional 12 unit 
specialization in Leadership in 
Reading, or Educational 
Technology, School Site 
Leadership or Teacher Leader. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Administrative 
Services, Level II 
(Embedded in EDD 
K-12 Leadership 
Program) 

Admission to EDD 
K-12 Leadership 
Program 

Possession of a valid 
Preliminary Administrative 
Services Credential 
Develop a Professional 
Credential Induction Plan. 

Successfully complete the 
Professional Credential 
Induction Plan 

Successfully defend the 
Professional Credential 
Induction Plan Portfolio. 
 
Verify two years experience in 
a position requiring the 
Administrative Services 
Credential. 

Alumni and 
Employer Surveys 
 
Focus Groups with 
Local Employers 
 

Reading Certificate  
The Reading 
Certificate may 
also be a 
specialization in 
either the 
Curriculum and  
Instruction MA* or 
the Educational 
Leadership MA 

Meets admission 
requirements 
individual M.A, 
program, or 
certificate only 
program 
 

Clinical practice embedded in 4 
courses to those who meet 
admission requirements  

Students complete EDRD 532; 
EDRD 559; EDRD 563; and 
EDRD 565 
Including 600 field work hours 
and 150 hours of direct contact 
with at least 10 students racially 
different from the candidate.  
Pass a summative evaluation in 
each course. 
 

Minimum 3.00 GPA in the 
Four courses and a P in the 
Practicum 
 

Alumni and 
Employer Surveys 
 
Focus Groups with 
Local Employers 
 

M.A. in Curriculum Bachelor’s Degree No clinical component; No clinical component Successful completion of Alumni and 
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Advanced 
Programs 

Admission Entry to Clinical Practice Exit from Clinical Practice Program Completion After Program 
Completion 

and Instruction 
 

 
GPA 3.0, GRE 
scores, Rubric scored 
Personal Statement, 
Interview, & Letters 
of Recommendation 
 

Ongoing portfolio scores 
recorded throughout program. 

coursework with 3.0 average;  
Portfolio Defense 
 

Employer Surveys 
 
Focus Groups with 
Local Employers 
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California Lutheran University School of Education 
Data Collection Plan 

The following data are collected for the purpose of candidate assessment and for evaluating faculty performance and productivity, the 
programs offered, and the overall performance of the unit.  The following data collection plan indicates how data are collected, 
summarized and analyzed, the timeline for collecting and reviewing and where reports are stored to be used for decision making 
purposes.  
Data Collected  Who Collects Summarized or 

reported by 
 

Analyzed by Review 
timeline 

Where data 
stored 

Used for data 
informed 
decisions 

Qualifications at 
Admission 

Admissions 
Counselor/Faculty 
interviewer 

Admissions Staff Dean’s Cabinet Each semester v-drive 
Program Files 

Candidate 
assessment 
Program 
assessment 

Grades Faculty Registrar 
Admin Assistants 

Program 
Faculty 

Each semester v-drive 
Program Files 

Candidate 
assessment 

State Mandated Tests Credential Analyst Credential 
Analyst 

Program 
Directors 

Each semester v-drive 
Program Files 
(Access data 
base) 

Candidate 
assessment 

Ratings of Signature 
Assignments 

Instructor Scores 
and enters in 
TaskStream 

Assistant Dean Program 
Faculty 

Annually Scores 
extracted from 
TaskStream; 
reports on v-
drive  

Candidate 
assessment 
Program 
assessment 

Fieldwork 
Evaluations 

Supervisor Scores 
and enters in 
TaskStream 

Program 
Fieldwork 
Coordinator 

Program 
Faculty 

Each semester Scores 
extracted from 
TaskStream; 
reports on v-
drive 

Candidate 
assessment 
 

Ability to Impact P- Instructor scores Assistant Dean Program Annually Embedded in Candidate 
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Data Collected  Who Collects Summarized or 
reported by 
 

Analyzed by Review 
timeline 

Where data 
stored 

Used for data 
informed 
decisions 

12 Student Learning assignments and 
gathers work 
samples 

Faculty signature 
assignments 

assessment 
Program 
assessment 

Final project ratings 
(comprehensive 
exam, portfolio, 
action research 
project, thesis, or 
dissertation) 

Instructor Program Directors Program 
Faculty 

Annually v-drive 
Program Files 

Candidate 
assessment 
Program 
assessment 

Program Completion 
Verification 

Program 
Advisor/Faculty 

N/A Credential 
Analyst 
Registrar 

Each semester Credential 
Analyst 
Registrar 

Program 
assessment 

Program Exit survey  Educational 
Effectiveness 
Director 

Educational 
Effectiveness 
Director 

Program 
Faculty 

Annually v-drive 
Program Files 

Program 
assessment 
Unit 
assessment 

Graduate follow up 
survey 

Educational 
Effectiveness 
Director 

Educational 
Effectiveness 
Director 

Program 
Faculty 

2 year cycle v-drive 
Program Files 

Program 
assessment 
Unit 
assessment 

Employer survey Educational 
Effectiveness 
Director 

Educational 
Effectiveness 
Director 

Program 
Faculty 

2 year cycle v-drive 
Program Files 

Program 
assessment 
Unit 
assessment 

Employer focus 
groups 

Department 
Chairs/Admin 
Assistants 

Assistant Dean Program 
Faculty 

Annually v-drive 
Program Files 

Program 
assessment 
Unit 
assessment 
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Data Collected  Who Collects Summarized or 
reported by 
 

Analyzed by Review 
timeline 

Where data 
stored 

Used for data 
informed 
decisions 

Course evaluations Academic Affairs Academic Affairs Program 
Faculty 
Program 
Directors 
Dean 

Each semester v-drive 
Program Files 

Faculty 
Performance 
Program 
assessment 
Unit 
assessment 

Faculty Performance Provost Provost Dean  
Faculty 
member 

Annual v-drive ART Faculty 
Performance 

Budget reports Planning and 
Budget  

Planning and 
Budget 

Dean 
Office 
Manager 

Monthly Web Advisor Unit 
assessment 

Enrollment reports Registrar Registrar Dean 
Program 
Directors 

Semester Web Advisor Program 
assessment 
Unit 
assessment 

Noel-Levitz Adult 
Student Priorities 
Survey (Comparative 
Data) 

Educational 
Effectiveness 
Director 

Educational 
Effectiveness 
Director 

Dean 
Program 
Directors 

2 year cycle v-drive Program 
assessment 
Unit 
assessment 

Comprehensive 
Evaluation of Teacher 
Preparation 
(Comparative Data) 

California Center 
for Teacher 
Quality 

California Center 
for Teacher 
Quality 

Dean 
Assistant Dean 
Chair of 
Teacher 
Education 

2 year cycle v-drive Program 
assessment 
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