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Method

5 Seneca Indian School Alumni (3 women, 2 men) answered the questions: What
was it like to attend Seneca Indian School? What situations affected your
experiences while attending the school?

* Average age (70 years, range 60 to 78), average age upon entry (7.5 years, range 6
to 10), average length of stay (4.6 years, range 2 to 8), a span of 24 years
captured (1948 to 1972), 2 tribes represented (Osage, Cherokee)

* In-person, in-depth, semi-structured interviews conducted, recorded,
transcribed, de-identified, & reviewed

 Data organized & analyzed using Moustakas’ transcendental phenomenology
w/strategies from Creswell to improve accuracy & credibility (Fig. 1)

 Multicultural considerations: relationship building, elder respect, data ownership,
giving back <- my future work w/Indian Health Services

Native American Historical Trauma

* An intergenerational trauma defined as the loss of life,
land, & culture due to European colonization

 Explanation for alarmingly high % SUDs, IPV, MH issues,
physical illness among Natives

* Not necessarily historic — government policies continue

 Regional & tribal differences exist / effects are
bidirectional (Individual <> Family €<= Tribe)

 Boarding schools identified as major destructive force

to Native cultures

Results (cont’d)

Sense of Self All participants sent to school because they had no one at home to
care for them due to illness, death, alcohol. Initial reactions included fear,
confusion, crying, fighting, bedwetting. Reliance on siblings & friends as source
of comfort/coping. Girls’ dormitory broken into by various individuals, no one
physically harmed, emotional scar remains. Sexual abuse of younger kids by
older students occurred & was normalized among peers — “no one told.” Several
students removed by parents after a student died by suicide. In spite of these
significant events, 4 participants indicated their time at Seneca gave them a
sense of hope, belonging, safety, security, self-esteem & self-efficacy, as well
as an ability and desire to maintain family connections & tribal culture — “it was
a family you didn’t have at home,” “our needs were met.” 1 individual said it
was like being in a prison & would never recommend it “for any child.”
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* This study would have benefitted from greater representation of tribes and

beadwork.* Vocational training such as pasteurization, baking, & home management from the use of objective measures for a more complete meaning of the

served two-fold as student labor was utilized to run the school. Teachers described as
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for fighting, wasting food, bedwetting, speaking Native tongues.* Clothing issued*,
children separated in dorm by grade & gender. Family visited anytime, children went
home over holidays sometimes. Saturdays spent playing sports, board games,
watching movies, listening to records, going to town.
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Thank you to the brave participants who took a risk and made themselves
vulnerable in order to share their truth.



